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‘A new commandment I give you: love one another. As I have loved you, so you must love 

one another.’ 

                   John 13:34 

 

With God’s help, we will be inclusive, independent, inquiring and inspirational.  

 

 We will be inclusive by loving all and embracing differences so that all are treated 

with dignity and respect.  

 We will be independent by persevering and encouraging everyone to be the best 

they can be, working together as a nurturing, Christian family. 

 We will be inquiring by asking questions so that we grow in mind, body and spirit, 

learning about God’s wondrous, diverse world.  

 We will be inspirational by following Jesus’ example, making a positive difference in 

the lives of others through love.  

 

 

 

 

 

 

 



EYFS Vision 

In the Early Years Foundation Stage (EYFS) at St. Leonards, we recognise that a child’s earliest 

experiences of school life lay the foundations for all future learning, development, and 

spiritual growth.  

“Let your light shine before others.” — Matthew 5:16 

Our EYFS curriculum and environment reflect the Christian ethos of the school. We aim to:  

 Foster a sense of belonging and community 

 Promote kindness, respect, and compassion 

 Encourage children to explore big questions and develop spiritual curiosity 

 Celebrate diversity and value each child’s identity and family background. 

 
We believe every child is a unique individual, with unique talents, capabilities, and needs. We 
aim to provide a safe, nurturing, and spiritually rich environment where children learn to 
love, respect, and value themselves and others. We nurture each child so they can grow in 
wisdom, hope, and love, enabling them to let their light shine in all they do. Christian values 
are woven through daily routines, interactions, worship, and play. The EYFS at our school 
provides a secure, nurturing, and inspiring start to children’s education. 
 

 

Introduction 

This policy is based on requirements set out in the latest statutory framework for the Early 

Years Foundation Stage. It complies with all statutory assessment, welfare, and safeguarding 

mandates.  

At St Leonard’s CE Primary School we strive to provide a broad, balanced, structured Early 
Years curriculum. We want our children to enjoy learning and therefore we aim to make our 
curriculum engaging, exciting and accessible to all children. We offer our children an 
excellent education in a safe, calm, inclusive, stimulating and well planned environment. We 
value every child as an individual; we aim to nurture well rounded, respectful and confident 
children who will develop skills for life-long learning. We support our children on their 
journey and encourage them to be creative, open-minded and independent individuals, 
respectful of themselves and of others in our school family, our local community and the 
wider world. We take our responsibility to prepare children for life in modern Britain very 
seriously and ensure that the fundamental British Values are introduced, discussed and lived 
out through the ethos and work of our school. 

Our Early Years curriculum promotes respect for the views of each individual child, as well as 
for people of all cultures. We value the spiritual and moral development of each person, as 
well as their intellectual and physical growth. We organise our curriculum so that we 
promote co-operation and understanding between all members of our school family. 

 

 



This policy aims to ensure:  

 That children access a balanced and broad curriculum that gives children the range of 
knowledge and skills needed for good progress through school and life.  

 Quality and consistency in teaching and learning so that every child makes good 
progress, and no child gets left behind.  

 A close working partnership between staff and parents and/or carers.  
 Every child is included and supported through equality of opportunity and anti-

discriminatory practice.  
 Promote children’s wellbeing, resilience, and emotional security. 
 That the school complies with national statutory requirements.  
 Children become confident, independent learners, who build strong foundations for 

future learning across the curriculum. 
 

What this looks like in practice:  

 Practitioners at St Leonard’s are proud to ensure that all children feel included, 
secure, and valued.  

 We provide a broad, balanced and well planned curriculum with opportunities that 
make sense to the children and are both practical and purposeful.  

 We provide opportunities for children to engage in activities planned by adults and 
those that children guide or initiate themselves. Practitioners consider the individual 
needs and interests of each child and use this information to plan a challenging and 
enjoyable experience in all areas of learning and development.  

 Practitioners acknowledge the holistic nature of young children’s learning and natural 
links will be made between different areas of the curriculum, with the emphasis on 
learning through play and the importance of developing speaking, listening and 
communication skills.  

 Practitioners design, plan and create safe learning environments that develops 
children’s imagination and encourages children to explore and express their ideas and 
feelings.  

 Practitioners respond to each child emerging needs and interests, guiding 
development through positive interaction.  

 

Intent statement  

‘The goal of early childhood education should be to activate the child’s own natural desire to 
learn.’ Maria Montessori 

At St Leonard’s Primary School, every child in our EYFS is recognised as a unique individual. 
We acknowledge and promote children’s interests to provide them with the opportunities to 
follow their imagination and creativity. In Nursery and Reception, we invest time in helping 
children to self-regulate and understand their emotions, as we believe that children who are 
resilient and independent learners are more likely to succeed on their school journey and 
throughout their lives.  We want the children to have the confidence and skills to make 
decisions, self-evaluate, make connections and become lifelong learners. Opportunities are 
provided throughout the Nursery and Reception years, through indoor and outdoor provision 
and wider curriculum enrichment experiences. Throughout their time in EYFS, the children 



develop a sense of belonging to our school family by building strong relationships that help 
them to feel safe and happy. We celebrate diversity through units of work and stories we tell 
about a variety of faiths and cultures from around the world. We create a stimulating, 
welcoming environment where speaking and listening skills are prioritised and vocabulary 
and communication are paramount.  

Implementation 

“In play a child always behaves beyond his average age, above his daily behaviour; in play it is 
as though he were a head taller than himself.” Lev Vygotsky 

Each half term, the children are introduced to a new theme/topic to provide inspiration for 
learning, whilst providing the flexibility for children to follow their own interests and ideas. 
Children learn through a balance of child-initiated and adult-directed activities. The timetable 
is carefully structured so that children have directed teaching during the day. This means that 
the teacher can systematically check for understanding, identify and respond to 
misconceptions quickly and provide real-time verbal feedback which results in a strong 
impact on the acquisition of new learning. We value play, children are provided with plenty of 
time to engage in ‘exploration’ throughout the variety of experiences carefully planned to 
engage and challenge them in the indoor and outdoor provision. The curriculum is planned 
for inside and outside learning opportunities and equal importance is given to learning in 
both areas. 

Inductions 

Starting school can be a difficult time for young children; we therefore plan this time carefully 
to support children with the transition and to ensure it is as smooth as possible for each child 
and that they settle into their new class quickly and happily. 

Inductions for Nursery/Pre-School 

We have a well thought through induction program for Nursery which includes: 

 Several stay and play sessions the term before they start, for children and parents to 
attend. 

 Parental conversations occur when they look around the nursery classroom. 
 Videos of the classroom, the staff and what we will be learning about will be shared 

via Class Dojo to enable the children to feel confident before they start. 
 Staff will read the children a story before they start via ClassDojo. 
 An informal induction meeting is held to introduce parents/carers to the school. 

Nursery procedures, curriculum and routines are shared with parents at this meeting.  
 Parents/carers are given a Nursery school pack which outlines the curriculum and 

school routines, along with a document pack to be completed and returned to school. 
 When the child starts, we focus on making friends, understanding the class rules and 

coming to school with a smile. 
 Messages between home and school can be sent easily via the Class Dojo 

communication system which is set up prior to the children starting school. 
 

Inductions for Reception 

We have a tried and tested induction programme for Reception which includes: 



 An induction meeting is held to introduce parents/carers to the school. Reception 
procedures, curriculum and routines are shared with parents at this meeting. 
Parents/carers are given a school prospectus which outlines the curriculum and 
school routines, along with a document pack to be completed and returned to school. 

 The Reception teacher will visit and meet key worker’s from the children’s Nursery. 
 Several stay and play sessions are arranged for all the children during the Summer 

Term. By the end of the summer term, new children will have attended sessions with 
their parents. 

 The children receive a special bag on their last ‘Stay and Play’ session which includes a 
St Leonard’s teddy, activities to complete of the summer and a letter from their 
buddy. 

 Videos of the classroom, the staff and what we will be learning about will be shared 
via Class Dojo to enable the children to feel confident before they start. 

 Staff will read the children a story before they start via ClassDojo. 
 When school starts in September, we focus on making friends, understanding the 

class rules and coming to school with a smile. 
 Messages between home and school can be sent easily via the Class Dojo 

communication system which is set up prior to the children starting school. 
 On starting school in Reception, each child will have a Year 6 buddy who they will 

meet regularly each term. 
 

Inductions for year 1 

We understand the need for a smooth transition for year 1, ensuring that year 1 is ready for 

the Reception children, not that Reception children are ready for year 1. To ensure this we: 

 Meet the year one teacher to discuss the children, share any concerns and talk about 
their progress. 

 The EYFS team share ideas on what the children will need to transition smoothly to a 
new key stage. 

 Transition visits as a whole class. 
 Additional transition visits in small groups for children who would benefit. 
 Swap teachers during the final half term. 
 Join in with year one break times. 
 Discuss what will happen when we move to our new class, asking the children to 

share any worries or fears. 
 Gradual introduction to more structured learning 

 
Pedagogy: How Children Learn 

 ‘Our brains work best when information comes in more than one format – mix it up to make 
learning stick.’ Mark Enser 

Our aim is to make children’s learning ‘stick’. Leaders and teachers keep up to date with 

educational developments and the theory behind powerful learning and this is disseminated 

to all staff in training sessions. (See Teaching and Learning policy). 



In the Early Years at St Leonard’s, we provide learning opportunities in a variety of ways 

because we know that children need these opportunities for learning to ‘stick’. “Effective 

pedagogy is a mix of different approaches. Children learn through play, by adults modelling, 

by observing each other, and through guided learning and direct teaching.” (Working with 

the revised Early Years Foundation Stage Principles into Practice 2020, Julian Grenier, P44). 

EYFS Curriculum 

Our early years setting follows the curriculum as outlined in the latest version of the EYFS 

statutory framework that applies from 1st September 2025. We have created a ambitious 

curriculum, that promotes secure foundations and lots of language rich opportunities 

throughout it. Our curriculum is like a spiral, building on previous knowledge, empowering 

children and creating strong links in their learning. It naturally lays the strong foundations for 

progress to subjects in the national curriculum. 

In planning and guiding children’s activities, staff reflect on the different ways that children 

learn and include these in their practice. The Early Years Foundation Stage framework is 

made up of four overriding principles which our early year’s education is based upon: 

Unique Child – Every child is unique child who is constantly learning and can be resilient, 

capable, confident and self-assured. 

Positive Relationships – Children learn to be strong and independent through positive 

relationships. 

Enabling Environments – Children learn and develop well in enabling environments, in which 

their experiences respond to their individual needs and there is a strong partnership between 

practitioners and parents and carers. 

Learning and Development – Children develop and learn in different ways. The framework 

covers the education and care of all children in early year’s provision, including children with 

special educational needs and disabilities. 

Our curriculum is enriched with Christian festivals, Bible stories, collective worship, and 

opportunities for spiritual reflection. Our curriculum is intentionally designed to broaden 

horizons and foster a lifelong love of learning. We structure our provision around the 7 areas 

of learning and development from the EYFS framework, giving all equal importance.  

The prime areas are: 

 Communication and language 
 Physical development 
 Personal, social and emotional development 

 

We see the prime areas as fundamental for all learning, therefore focus on these heavily 

during the whole of Nursery and during the Reception autumn term. The prime areas are 

seen as particularly important for igniting curiosity and enthusiasm for learning, and for 

building children’s capacity to learn, form relationships and thrive. 



The prime areas are strengthened and applied through four specific areas: 

 Literacy 
 Mathematics 
 Understanding the world 
 Expressive arts and design 

 

English 

Reading is at the heart of our curriculum and our aim is to encourage a love of reading right 
from the start. In EYFS we have books each half term that link to our themes. We expose 
children to a range of books that not only develop a love of reading, but have been chosen 
specifically to develop their oracy, vocabulary and comprehension. These books are 
embedded in our provision through activities, story sessions and on display for children to 
access independently. Through this, children begin to internalise new vocabulary, language 
patterns and begin to retell stories. With the acquisition of this language, children begin to 
write independently using the phonic sounds that they have been taught. 

Nursery Phonics 

Early reading and writing in our Nursery begins with a vibrant, language-rich environment 
focused entirely on Phase 1 phonics. In line with the EYFS framework, our primary goal is to 
develop children’s speaking, listening, and auditory discrimination skills. By fostering a love 
for sounds, rhymes, and stories through playful and meaningful experiences, we build the 
essential foundations children need before they begin learning abstract letter-sound 
correspondences. 

Our Core Objectives in Nursery 

 Auditory Discrimination: Train the ear to tune into, distinguish between, and talk 
about different environmental and instrumental sounds. 

 Phonological Awareness: Develop a strong rhythm and rhyme awareness, helping 
children notice the internal patterns of words. 

 Oral Blending and Segmenting: Build the crucial ability to hear and join spoken sounds 
together (e.g., hearing c-a-t and making cat). 

How We Deliver Phonics in Nursery 

 Play-Based Integration: Sound discrimination is embedded naturally into child-
initiated play, from copying animal noises in the small world area to exploring loud 
and quiet sounds outdoors. 

 Language-Rich Environments: We introduce, model, and celebrate wide-ranging 
vocabulary through continuous conversation, storytelling, and high-quality 
interactions. 

 Adult-Led Spoken Games: Daily, short, and dynamic circle times feature targeted 
phonics games that keep children highly engaged through movement, mystery, and 
song. 



 The Power of Rhythm: We utilize rhythm sticks, body percussion, and musical 
instruments to help children physically feel the beats, syllables, and tempos of 
language. 

 Voice Exploration: Educators encourage children to play with their voices, altering 
pitch, volume, and tone to build oral confidence and phonetic control. 

The 7 Aspects of Nursery Phonics (Phase 1) 

 Environmental Sounds. Children go on listening walks, identify everyday noises, and 
describe sounds using vocabulary like "clicking," "rustling," or "booming." 

 Instrumental Sounds. We explore the different sounds instruments make, matching 
sounds together and playing them loudly, softly, quickly, or slowly. 

 Body Percussion. Children develop a sense of rhythm by clapping, stamping, patting, 
and copying complex beats using their bodies. 

 Rhythm and Rhyme. We immerse children in nursery rhymes, create silly rhyming 
strings, and leave gaps in familiar verses for children to complete the rhyme. 

 Alliteration. Children play with initial word sounds through tongue twisters, voice 
games, and choosing objects that start with the same sound (e.g., "Silly Sam's soup"). 

 Voice Sounds. We make and distinguish between different vocal movements, such as 
making wind noises (shhhhh), siren sounds (ooo-eee), or stretching out vowel sounds. 

 Oral Blending and Segmenting. We play oral blending games using a toy helper (e.g., 
"The puppet wants the b-a-g"). Children practice putting the sounds together or 
breaking them apart verbally without looking at print. 

 

Reception Phonics 

Phonics in our Reception classes transitions children from oral sound awareness to 
systematic, synthetic phonics instruction. We follow the ‘Read, Write Inc’ programme to 
ensure consistency across the school. In line with the Statutory Framework for the Early Years 
Foundation Stage (EYFS), we teach children to link sounds to letters (grapheme-phoneme 
correspondences) quickly and securely. In Reception, Set 1 sounds and Set 2 sounds are 
introduced throughout the year, with a strong focus on segmenting and blending skills to 
decode words for reading a spelling. By providing daily structured lessons alongside 
meaningful reading and writing opportunities, we aim for every child to become a fluent 
reader and a confident, independent writer. Children are expected to read at home each night 
and are listened to regularly in school. They are given books that match their phonic 
knowledge in order for them to apply their learning with the aim of becoming successful, 
confident and fluent readers. 

Our Core Objectives 

 Reading: Teach children to recognise graphemes instantly and blend them smoothly 
to read words. We use Fred talk to help with this. 

 Spelling/Writing: Enable children to segment spoken words into individual sounds to 
spell and write them. We use Fred fingers to help with this. 

 Fluency: Build rapid recognition of high-frequency and "tricky" words to foster reading 
confidence. 
 



How We Deliver Phonics 

 Systematic Synthetic Phonics (SSP): We teach a rigorous, progressive, and evidence-
based phonics sequence daily. 

 Keep-Up, Not Catch-Up: We conduct instant, same-day interventions for children who 
struggle with a specific sound or blending concept. 

 Phonetically Decodable Books: Children read books matched exactly to their current 
phonetic knowledge, ensuring they never have to guess words. 

 Multi-Sensory Application: Phonics application is embedded across the environment, 
from sound hunts in the outdoor area to magnetic letters in the writing corner. 

 Pencil Progression: Direct phonics lessons explicitly incorporate correct letter 
formation, linking the sound to physical handwriting from the start. 

 

Areas of Learning and Progression: Grapheme-Phoneme Correspondences  

 Single Letter Sounds: Children learn that letters represent specific spoken sounds, 
mastering the alphabet quickly. 

 Digraphs and Trigraphs: We introduce multi-letter sounds where two letters make one 
sound (e.g., sh, ch, ee) or three letters make one sound (e.g., igh, ear). 

 Mnemonic Support: We use visual cues, actions, and phrases to help children 
permanently memorise each sound and its written shape. 

Blending, Segmenting, and Common Exception Words 

 Visual Blending: Children look at print, say the individual sounds in sequence, and 
merge them to read words (e.g., s-p-o-o-n becomes spoon). 

 Segmenting for Spelling: Children identify the individual sounds in spoken words and 
write down the corresponding letters to spell them. 

 Tricky Words: We explicitly teach common exception words that cannot be fully 
decoded using current phonetic knowledge (e.g., the, said, was). 

Assessment and Partnership with Parents 

 Frequent Tracking: Phonics leaders and class teachers assess every child’s sound 
recognition and blending skills every six to eight weeks. 

 Regrouping: Children are dynamically grouped based on assessment data to ensure 
instruction perfectly matches their learning pace. 

 Home Reading Partnership: We guide parents on how to read decodable books at 
home, emphasizing that children should sound out words rather than rely on picture 
clues. 

 

Nursery Mathematics 

Mathematics in our pre-school is about making numbers, shapes, and patterns a natural, 
exciting part of every child’s day. We believe that early mathematical understanding develops 
best through playful exploration, hands-on experiences, and meaningful real-world contexts. 
By providing a rich, mathematically language-focused environment, we build the confidence, 
curiosity, and critical thinking skills children need to become enthusiastic, lifelong problem 
solvers. 



Our Core Objectives in Nursery  

 Confidence: Build a positive, 'can-do' attitude toward mathematical concepts. 
 Curiosity: Encourage children to explore, question, and experiment with numbers and 

shapes. 
 Competence: Develop a deep, secure understanding of early mathematical building 

blocks. 
How we deliver maths in Nursery 

 Learning through Play: We embed mathematical concepts into daily play, from 
counting blocks in the construction area to measuring ingredients in the mud kitchen. 

 Real-World Contexts: We use routines like snack time, registration, and tidying up to 
practice sorting, sharing, and counting in meaningful ways. 

 Rich Environments: Indoor and outdoor spaces are filled with diverse open-ended 
resources, including tape measures, scales, timers, and geometric shapes. 

 Mathematical Talk: Staff introduce and model precise vocabulary during play, 
prompting children with open questions like "How do you know?" or "What happens 
next?" 

 Concrete Resources: We use physical objects, natural materials, and visual patterns to 
help children grasp abstract concepts before moving to numerals. 

 

Reception Mathematics 

We follow the ‘Red Rose’ Maths programme to ensure consistency across the school. High 
quality learning environments and meaningful interactions with adults, support children in 
developing mathematical thinking and discussion. Pupils learn through tasks using concrete 
manipulatives and pictorial structures and representations which are then rehearsed applied 
and recorded within their own child-led exploration. Children develop a love of maths 
through this process. There is a focus on the following counting principles; one to one 
correspondence, stable order and cardinal principle. Children’s fine manipulative skills are a 
focus to develop 1-1 correspondence so children count each object only once. 

Our Core Objectives in Reception 

 Mastery: Ensure a deep, secure understanding of numbers to 10 and their 
relationships. 

 Fluency: Develop automaticity in spatial awareness, pattern recognition, and basic 
number facts. 

 Reasoning: Encourage children to explain their mathematical thinking using clear, 
precise vocabulary. 

 

How We Deliver Mathematics in Reception 

 Balanced Pedagogy: We combine purposeful, adult-led mini-lessons with enriched, 
child-initiated play opportunities. 

 The CPA Approach: We use Concrete objects (counters, tens frames) and Pictorial 
representations (drawings, dot patterns) before moving to Abstract numerals. 



 Mathematical Talk: Educators model stems sentences (e.g., "I know there are 5 
because...") to help children articulate their reasoning. 

 Cross-Curricular Links: Math is woven into daily routines (lining up, calendar tracking) 
and wider curriculum stories, art, and physical education. 

 Outdoor Learning: We utilize our outdoor environment for large-scale problem-
solving, from measuring distances to creating giant physical patterns. 

Wider Curriculum 

Our EYFS curriculum extends far beyond core literacy and numeracy skills. We design a rich, 
broad, and experiential wider curriculum that fosters curiosity, inclusivity, and a lifelong love 
of learning. We ensure that every child—regardless of background—develops the cultural 
capital, emotional resilience, and physical confidence needed to thrive in a diverse world. Our 
wider curriculum is taught through the learning areas; ‘Understanding of the World’ and 
‘Expressive Arts and Design.’ Subject leaders are aware of the ELG’s that link to each 
foundation subject and the corresponding progression into Year 1. Exciting, purposeful and 
contextual activities are planned to build on children’s natural curiosity. For example, building 
a boat for their favourite toy enables them to think like a ‘scientist’ and ‘engineer’ as they 
explore a range of materials and test out their own ideas. Building further on our oracy focus, 
children will be encouraged to employ subject specific language and terminology in 
foundation subjects and such vocabulary will be modelled.  

Core Pillars of Our Wider Curriculum 

 Cultural Capital & Diversity: We introduce children to a wide range of cultures, 
languages, traditions, and family structures through authentic stories, celebrations, 
and community visitors. 

 Understanding the World: Children explore nature firsthand through regular forest 
school sessions, gardening, and weather tracking to foster environmental 
responsibility. 

 Creative Expression: We provide daily, unrestricted access to open-ended art, music-
making, sensory play, and role-play to encourage unique self-expression. 

 Physical Literacy: Beyond basic motor skills, we build spatial awareness, risk-
management, and spatial confidence through outdoor large-scale construction, 
climbing, and dance. 

 Community Connection: We bridge the gap between home, school, and the wider 
world through local trips, intergenerational visitors, and charity projects.  

 Characteristics of Effective Learning: We explicitly observe, foster, and report on 
Playing and Exploring, Active Learning, and Creating and Thinking Critically. 

 

Implementation & Pedagogy 

 In the Moment Planning: We capture unique teachable moments arising from 
children's natural curiosity about their world. 

 Enriched Environments: Indoor and outdoor spaces feature diverse, authentic 
resources rather than plastic toys to stimulate curiosity. 

 Scaffolded Risk: Educators support children in taking calculated physical and creative 
risks to build self-confidence. 



Impact & Assessment 

 Holistic Tracking: Progress is captured qualitatively through observations, photos, and 
learning journals, focusing on the Characteristics of Effective Learning. 

 Independent Learners: Success is measured by a child's ability to demonstrate high 
levels of well-being, involvement, critical thinking, and respect for others. 

 

Key Workers 

At St. Leonards we implement a dedicated Key Person approach to ensure every child feels 
safe, valued, and settled in our setting. Your child’s Key Person builds a strong, trusting 
relationship with them, deeply understanding their unique interests, needs, and 
developmental stages. They act as the primary point of contact for families, providing a 
reassuring bridge between home and school. By fostering this secure emotional attachment, 
the Key Person helps your child build the confidence and resilience needed to fully explore, 
learn, and thrive. 

Forest School  

Our EYFS setting recognises that outdoor play and connection to nature are fundamental to 
early childhood development. We integrate a dedicated Forest School program into our 
Nursery and Reception curriculum to provide regular, long-term opportunities for children to 
learn through hands-on experiences in a natural environment. Our intent is to foster resilient, 
confident, independent, and creative learners who respect the natural world. 

Core Objectives for EYFS Learners 

 Holistic Development: Supporting physical, emotional, social, and cognitive growth 
through child-led, open-ended outdoor exploration. 

 Risk Management & Resilience: Encouraging Nursery and Reception children to 
assess, manage, and take age-appropriate physical risks under expert supervision. 

 Characteristics of Effective Learning: Nurturing playing and exploring, active learning, 
and creating and thinking critically in a dynamic, non-traditional classroom setting. 

 Environmental Stewardship: Developing a deep, lifelong connection to and respect for 
nature, wildlife, and seasonal changes. 

 

Implementation across Nursery and Reception 

 Regular Progression: Sessions are scheduled weekly, ensuring sustained, year-round 
contact with nature across all weather conditions. 

 Age-Appropriate Independence: 
o Nursery: Focuses on sensory exploration, spatial awareness, mud kitchen play, 

and building confidence away from the main classroom. 
o Reception: Progresses to collaborative shelter building, introducing basic tool-

use safety, and managed campfire experiences. 
 Scaffolded Learning: Highly trained Level 3 Forest School leaders and EYFS 

practitioners co-facilitate sessions, stepping back to allow child-led discovery while 
scaffolding vocabulary and scientific inquiry. 



 Clothing and Equity: We ensure all children can fully participate comfortably by 
providing or supporting families with appropriate waterproof and weather-resistant 
gear. 

 

Health, Safety, and Safeguarding 

 Dynamic Risk Assessments: Thorough site and activity risk assessments are conducted 
before every session, balancing safety with the developmental benefits of risk. 

 Ratios: We maintain high adult-to-child ratios that meet or exceed statutory EYFS 
requirements to ensure safety during higher-risk outdoor activities. 

 Inclusion: The Forest School environment is adapted to be physically and emotionally 
accessible to all children, including those with SEND. 

 

Inclusion 

We are committed to inclusion and equality. All children, including those with SEND, EAL, or 
additional vulnerabilities, are supported to access the full curriculum. Our inclusive approach 
means that all children learn together, but we have a range of additional interventions and 
support for children who may not be reaching age related expectations, or for those who are 
showing a greater depth of understanding and need further challenge. This includes, sessions 
for developing speech and language, social skills, fine motor skills, phonics, and mathematics. 
Teachers and Teaching Assistants plan programmes together and where needed with liaison 
with the Special Needs Co-ordinator takes place. We work closely with the school SENCO to 
implement early identification and targeted interventions to support children with Special 
Educational Needs and Disabilities (SEND). Pupil Premium funding is strategically deployed to 
close vocabulary and developmental gaps, ensuring equal access to cultural capital and rich 
experiences. Provision is adapted to meet individual needs. 

Spiritual Development and Collective Worship 

As a Church of England school, spiritual development is naturally integrated into the daily life 

of our early years: 

 Daily Collective Worship: Children participate in age-appropriate daily worship, 

containing prayer, song, reflection, and Bible stories. 

 Grace and Prayer: Children are introduced to the rhythms of prayer, including 

lunchtime and end-of-day prayers, delivered in an inclusive, inviting manner. 

 Different cultures and religions: Children learn about, celebrate and discover different 

religious celebrations. 

Assessment and School Readiness 

Assessment in our EYFS is formative, meaningful, and does not draw staff away from 
interacting with children. Assessment in EYFS starts with careful observations and meaningful 
interactions with children which are then used to inform planning. Learning and teaching are 
effective when children feel a sense of belonging, curiosity and competence showing 
resilience and tenacity. EYFS staff attend external meetings and training to ensure that they 
moderate judgements accurately. By using monitoring assessment procedures regularly, we 



can effectively demonstrate what learning is taking place and how each child is progressing in 
all seven areas of the EYFS curriculum. In addition, EYFS staff make summative judgments 
using a ‘checkpoint tracker’ on a termly basis and this is reported on the Lancashire Pupil 
Tracker. The data is analysed by the EYFS team, subject leaders and senior leaders. EYFS 
practitioners utilise the information to make strategic choices about next steps in learning. 

Due to the nature of EYFS, formative assessment is the most significant method which 
practitioners use. Using Development Matters and Birth to Five guidance, teachers make 
judgements about the learners’ progress through targeted questioning, quality interaction 
and through discussions about learning with the whole team. During the first term, the 
teacher forms judgements of each child using a mixture of teacher baselines and 
observations. The statutory government baseline (Reception Baseline Assessment) is also 
administered. 

Regular monitoring and evaluation of children’s progress enables us to continually adjust our 
provision in response to any areas of underachievement that may be identified, or if further 
is challenge needed. Assessment is a fundamental part of the planning process. To help us 
decide what to provide we observe children in their play in a range of situations. “On-going 
formative assessment is at the heart of effective early years practice.” (Revised Development 
Matters in the EYFS 2021) Assessment is completed regularly and involves both the teacher, 
teaching assistants, parents, and children, as appropriate. 

We record each child’s level of development throughout the year in Reception, and record 
whether each child is on track or not on track to meet a Good Level of Development (GLD) at 
the end of the Reception. Children in Reception will be judged at either an emerging level or 
an expected level in each early learning goal. The exceeding judgement no longer applies. 
This information is also shared with the child’s next teacher who uses this information to 
make plans for the year ahead. We share this information at parent consultation meetings 
and in the end-of-year report. Parents receive an annual written report that offers detailed 
comments on each child’s holistic progress across all areas of learning. It highlights the child’s 
strengths, next steps and gives details of the child’s progress during their time in the EYFS. 
These are sent to parents in July each year. 

Summary of Assessments 

 Baseline Assessment: Children complete the statutory Reception Baseline Assessment 
(RBA) within the first 6 weeks of entry. 

 On-going Formative Assessment: Staff use observations to shape immediate next 
steps in learning and adjust the environment. 

 The EYFS Profile (EYFSP): In the final term of Reception, children are assessed against 
the 17 Early Learning Goals (ELGs) as either 'Emerging' or 'Expected'. 

 Reporting: Parents receive a comprehensive end-of-year report detailing their child's 
achievements against the ELGs and their Characteristics of Effective Learning. 

The Learning Environment 

At St Leonard’s C of E Primary School, we create a learning environment which fosters 
supportive relationships to enhance and invite a child’s curiosity, confidence, and individual 
competency; allowing them to flourish and soar as individuals regardless of background, 



circumstance or need. We aim to work collaboratively with parents and carers to encourage 
independent, enthusiastic learners who thrive and reach their full potential. It is our intent 
that children who enter our EYFS begin their lifelong learning journey by developing 
physically, verbally, cognitively, and emotionally whilst also embedding a positive attitude to 
school and a lifelong love of learning. 

We aim to create an attractive, enabling and stimulating learning environment which 
encourages children to explore, investigate, develop skills, and learn through first hand 
experiences. We also aim to make it a place where children feel secure and confident and are 
challenged to develop their independence skills. Children are encouraged to become 
independent learners and to take some responsibility for initiating their own lines of enquiry 
and investigation through play.  

“For children, play is never trivial; it is deeply serious. Play is the most important resource that 
children have to help them grow, learn and connect with people, the world around them and 

their imagination” Dr Stella Louis and Dr Sacha Powell 

Outstanding practice in our early years balances child-initiated play with purposeful, adult-led 
instruction. Continuous provision is meticulously planned to ensure that play is challenging, 
vocabulary-rich, and extends learning. Staff engage in "Quality First Teaching," using 
deliberate, high-quality interactions to scaffold learning, introduce next-step challenges, and 
address misconceptions instantly. 

The roles of the EYFS Leader 

Regular monitoring of teaching and learning by SLT and the EYFS leader, ensures staff 
develop good subject knowledge. The EYFS leader ensures staff receive CPD specific to Early 
Years to develop their practice. This includes how to collect effective observations, in order 
to understand where pupils are and their next steps for learning. The EYFS leader and Senior 
Leader Team roles are to support and challenge strategically as managers in order to secure 
the highest quality education to the children. 

The role of the EYFS leader is to: 

 provide strategic lead and direction 
 support and offer advice to colleagues 
 support staff development and improve the quality of teaching and learning over time 

monitor pupil progress by working alongside colleagues, book looks, pupil interviews, 
lesson observations and planning scrutiny 

 ensure consistent high quality teaching 
 monitor and evaluate teachers’ planning and teaching 
 keep self and other staff up to date with developments by relevant reading, INSET and 

policy development and update 
 liaise with appropriate bodies e.g. other schools, governors, the LEA etc about 

matters relating to the EYFS 
 Work with all subject leaders to ensure there is progression starting from Reception. 
 Monitor: assessment accuracy, children’s progress and staff training needs. 

 



The EYFS leader has responsibility for the day-to-day organisation of the Early Years 
curriculum. They monitor provision, ensuring that all children are taught the full 
requirements of the curriculum.  

Involving parents 

We operate an "open-door" policy, recognizing parents as their child's primary educators. 
Parents/carers are the child’s first and most enduring educators. When parents/carers and 
practitioners work together in early years settings, the results have a positive impact on the 
child’s development. A successful partnership involves open communication between home 
and school. We are proud of our parental partnership at St Leonards, we promote this in a 
number of ways: 

 In the Autumn term, there will be meet the team meeting for parents to further 
explain the curriculum, with a particular focus on phonics and reading, and to share 
ideas on how parents can be involved. 

 When children have settled into school life Reception/Nursery class parents are 
invited to stay and play sessions. 

 The school’s website informs parents what has been happening in the wider 
curriculum via class, Instagram and subject pages. 

 Class Dojo stories inform parents specifically on the day-to-day lessons and 
experiences that have taken place in Reception. 

 The school’s social media platforms informs parents of whole school or enhanced 
activities which are taking place.  

 Teachers can be contacted via Class Dojo to communicate with parents. School 
communication will be sent out via Parent Pay/Class Dojo providing details of specific 
events or inviting parents into school. 

 We will host numerous Parent Workshops on early reading, phonics, and 
mathematics empower families to support learning effectively at home. 

 In Nursery we aim to invite the parents in to class every half term, in Reception we 
aim to invite them in every term. 

 We encourage parents to share observations from home. 
 

Home Learning 

Home learning is given in line with our Homework policy. Children in Reception are expected 
to read at home each night and are listened to regularly in school. Wider curriculum work is 
set if a clear purpose and need is identified. All home learning is given to the children in 
electronic and paper format and some is accessible online. Parents are clearly signposted to 
this by the class teacher. 

Additional opportunities/cultural capital 

We aim to enrich our pupils’ lives by offering a variety of non-statutory extra-curricular 
experiences (clubs, visits, visiting speakers, sporting events etc). By giving our children these 
opportunities, we are equipping them with life skills and ambition in order to pursue and 
achieve possibilities. 

 



Resources 

We aim to provide and maintain appropriate resources to support the delivery and 
development of our Early Years curriculum. All resources are organised and stored to ensure 
ease of location and accessibility to staff and pupils. Resources are regularly audited and 
checked. Requests for new resources are passed to the EYFS leader and SLT and budgets are 
spent with these in mind to ensure a high-quality delivery of our curriculum. 

Safeguarding and Welfare 

The safeguarding and welfare of the child is paramount. We comply fully with the statutory 
welfare requirements set out in Section 3 of the EYFS Framework. EYFS staff follow the 
school’s Safeguarding Policy, Keeping Children Safe in Education, and safer recruitment 
procedures.  

We ensure: 

 Appropriate supervision 
 Safe use of outdoor spaces 
 Risk assessments for activities 
 First-aid trained staff on site 
 Robust procedures for toileting, intimate care, and hygiene 

 

Behaviour and Relationships 

St. Leonards EYFS staff believe that positive behaviour is rooted in strong relationships, 
emotional safety, and a deep understanding of early childhood development. At St. Leonards, 
we focus on co-regulation, where adults gently guide and support children to understand, 
name, and manage their big feelings. We use clear, consistent routines and positive phrasing 
to tell children what to do, rather than what not to do (for example, saying "please use your 
walking feet" instead of "don't run"). Every behaviour is viewed as a form of communication. 
By celebrating kindness, setting predictable boundaries, and creating a nurturing space, we 
help our nursery and reception children build the self-regulation and social skills they need to 
play happily together. Our behaviour expectations reflect our Christian values of respect, 
forgiveness, and love. 

We adhere to the schools behaviour policies and pathways. We promote: 

 Positive reinforcement 
 Emotional coaching 
 Conflict resolution strategies 
 Restorative approaches 

 

Accountability and responsibility 
Our governing body, is responsible for monitoring the way the school EYFS curriculum is 
implemented. They review EYFS development via the Headteacher’s report, reports from the 
EYFS leader, school visits and pupil interviews. We have a named EYFS governor who liaises 
with the EYFS leader to monitor this area of school. 

 



Review 

The policy is reviewed every 3 years by the EYFS Lead, Headteacher, and Governing Body. 


